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Students get their reward

Students taking in a trip at Long Beach, utilizing money raised at the BCAEA wine and
cheese reception during Challenge and Change Conference 2004.
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Working with
Students from Poverty
By Ruby K. Payne, Ph.D.
Founder and president of aha! Process, Inc.
Ruby K. Payne, Keynote Speaker at our
BCAEA Conference 2004 in Vancouver

Poverty Series Part III

I

n poverty, discipline is often
about penance and
forgiveness.

Because love is unconditional and
because the time frame is the present,
the notion that discipline should be
instructive and change behavior is not
a part of the culture in generational
poverty. In matriarchal, generational
poverty, the mother is the most
powerful position and is in some ways
"keeper of the soul," So she dispenses
the judgments, determines the amount
and price of penance, and gives
forgiveness. When forgiveness is
granted, behaviors and activities
return to the way they were before the
incident.
It is important to note that the
approach is to teach a separate set of
behaviors. Many of the behaviors
students bring to school help them
survive outside of school. Students
learn and use many different rules
depending on the video game they are
playing. Likewise, they need to learn
to use different rules to be successful
in the setting they are in. If poor
students do not know how to fight
physically, they are going to be in
danger on the streets. But if that is
their only method for resolving a
problem, then they cannot be
successful in school.
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The culture of poverty does not
provide for success in the middle
class, because the middle class to a
large extent requires the selfgovernance of behavior. To be
successful in work and in school
requires the self-governance of
behavior. What then do schools need
to do to teach appropriate behavior?

STRUCTURE AND CHOICE
The two anchors of any effective
discipline program that moves students
to self-governance are structure and
choice. The program must clearly
outline the expected behaviors and the
consequences of not choosing those
behaviors. The program must also
emphasize that the individual always
has choice – to follow or not to follow
the expected behaviors. With each
choice then comes consequence –
either desirable or not desirable. Many
discipline workshops use this approach
and are available to schools. When the
focus is, "I'll tell you what to do and
when," the student can never move
from dependence to independence. He
or she is always at the level of
dependence.

BEHAVIOR ANALYSIS
Mentally or in writing, teachers or
administrators must first examine the

behavior analysis:
1. Decide what behaviors the child
needs to have to be successful.
2. Does the child have the resources to
develop those behaviors?
3. Will it help to contact a parent? Are
resources available through them?
What resources are available through
the school district?
4. How will behaviors be taught?
5. What are other choices the child
could make?
6. What will help the child repeat the
successful behavior?
When these questions are
completed, they provide answers to the
strategies that will most help the
student. The chart on the next page
indicates possible explanations of
behaviors and possible interventions.

PARTICIPATION OF THE STUDENT
While the teacher or administrator
is analyzing, the student must analyze
well. To help students do so, give them
this four-part questionnaire. This has
been used with students as young as
second semester, first grade. Students
have the most difficulty with question
number three. Basically, they see no
other choices available than the one
they have made.
www.bctf.ca/bcaea
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Name:
1. What did you do?
2. Why did you do that?
3 List four other things you
could have done.
4. What will you do next time?

In going over the sheet with the
student, it is important to discuss other
choices that could have been made.
Students often do not have access to
another way to deal with the situation.
For example, if I slam my finger in the
car door, I can cry, cuss, hit the car, be
silent, kick the tire, laugh, stoically
open the car door, groan, etc.

THE LANGUAGE
OF NEGOTIATION
One of the bigger issues with
students from poverty is that many of
them are their own parents. They
parent themselves and others – often
younger siblings. In many instances,
they are the parent to the adult in the
household.
Inside everyone's head are internal
voices that guide the individual. These
three voices are referred to as the child
voice, the adult voice and the parent
voice. It has been my observation that
individuals who have become their
own parent quite young do not have an
internal adult voice. They have a child
voice and a parent voice, but not an
adult voice.
What an internal adult voice does
is allow for negotiation. This voice
provides the language of negotiation
and allows the issues to be examined
in a non-threatening way.
Educators tend to speak to
www.bctf.ca/bcaea

students in a parent voice, particularly
in discipline situations. To the student
who is already functioning as a parent,
this is unbearable, and almost
immediately,
the
incident
is
exacerbated beyond the original
happening. The tendency is for
educators to also use the parent voice
with poor parents because the
assumption is that a lack of resources
must indicate a lack of intelligence.
Poor parents are extremely offended
by this as well.

first teach them the phrases they can
use. Especially, beginning in grade
four, have them use the "adult" voice
in discussions. Direct teach the notion
of an adult voice and give them
phrases to use. Make them tally each
time they use a phrase from the "adult"
voice. There will be laughter.
However, over time, if teachers also
model that voice in their interactions
with students, they will hear more of
those kinds of questions and
statements.

When the parent voice is used
with a student who is already a parent
in many ways, the outcome is anger.
The student is angry because anger is
based on fear. What the parent voice
forces the student to do is either use
the child voice or use the parent voice.
If the student uses the parent voice, the
student will get in trouble. If the
student uses the child voice, he or she
will feel helpless and therefore at the
mercy of the adult. Many students
choose to use the parent voice in
return because it is less frightening
than the memories connected with
being helpless.

In addition to this for, several staff
development programs are available
to teach peer negotiation as well. It is
important that as a part of the
negotiation, the culture of origin is not
denigrated, but rather the ability
negotiate is seen as a survival skill for
the work and school setting.

Part of the reality of poverty is the
language of survival. There are simply
not enough resources to engage in a
discussion of them. For example, if
there are five hot dogs and five people,
the distribution of the food is fairly
clear. The condiments for the hot dogs
are going to be limited so the
discussion will be fairly limited as
well. So the ability to see options and
to negotiate among those options is
not well developed. Contrast that, for
example, with a middle class
household where the discussion will
be about how many hot dogs, what
should go on the hot dog, etc.
To teach students to use the
"language of negotiation," one must

Child Voice
Defensive, victimized, emotional,
whining, lose mentality, strong
negative non-verbal.
Quit picking on me. You don't love
me. You want me to leave. Nobody
likes (loves) me. I hate you. You are
ugly. You make me sick. It's your fault.
Don't blame me. She (he) did it. You
make me mad. You made me do it.
The child voice is also playful,
spontaneous, curious, etc. The phrases
listed occur in conflict or manipulative
situations and impede resolution.

Adult Voice
Non-judgmental, free of negative
nonverbal, factual, often in question
format, attitude of win-win.
In what ways could this be
resolved? What criteria will be used to
determine the effectiveness and quality
of … I would like to recommend …
What are the choices in this
3
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situation?
I
am
comfortable
(uncomfortable) with … Options that
could be considered are … For me to
be comfortable. I need the following
things to occur … These are the
consequences of that choice or action ...
We agree to disagree.

Parent Voice
Authoritative, directive, judgmental, evaluative, win-lose mentality,
advising, (sometimes threatening,
demanding, punitive).
You should not (should) do that. It
wrong (right) to do that. I would advise
you to … That's stupid, immature, out of
line, ridiculous. Life's not fair. Get busy.
You are good, bad, worthless, beautiful
(any judgmental, evaluative comment).
You do as I say. If you weren't so …, this
wouldn't happen to you.
The parent voice can also be very
loving and supportive. These phrases
listed occur during conflict and impede
resolution. The internal parent voice
can create shame and guilt.

USING METAPHOR STORIES
Another technique for working
with students and adults is to use a
metaphor story. A metaphor story will
help an individual voice issues that
affects their actions.
A metaphor story does not have any
proper names in it. For example,
student keeps going to the nurse's office
two or three times a week. There is
nothing wrong with her, yet she keeps
going.
Adult to Jennifer, the girl: Jennifer,
I am going to tell a story and I need you
to help me. It is about fourth-grade girl
much like yourself. I need you to help
me tell the story because I am not in the
fourth grade. Once upon a time, there
was a girl who went to the nurse's
4
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office. Why did the girl go to the nurse's
office? (Because she thought there was
something wrong with her.) So the girl
went to the nurse's office because she
thought there was something wrong
with her. Did the nurse find anything
wrong with her. (No, the nurse did not.)
So the nurse did not find anything
wrong with her, yet the girl kept going
to the nurse. Why did the girl keep
going to the nurse? (Because she
thought there was something wrong
with her.) So the girl thought something
was wrong with her. Why did the girl
think was something wrong with her?
(She saw a TV show … )"
The story continues until the reason
for the behavior is found and then the
story needs to end on a positive note.
"So, she went to the doctor, and he gave
her tests and found she was OK."
This is an actual case. What came
out in the story was that Jennifer seen a
TV show in which a girl her age had
died suddenly and had never known she
was ill. Jennifer's parents took her to the
doctor. He ran tests and told her she was
fine. She did not go to the nurse's office
anymore.
A metaphor story is to be used oneon-one when there is a need understand
the behavior and what needed is to
move the student to appropriate
behavior.

TEACHING HIDDEN RULES
For example, if a student from
poverty laughs when he is disciplined,
the teacher needs to say, " Do you use
the same rules to play all video games:
No, you don't because you would lose.
The same is true at school. There are
street rules and there are school rules.
Each set rules helps you be successful
where you are. So, at school, laughing
when disciplined is not a choice. It does
not help you to be successful. It buys

you more trouble. Keep a straight face
and look contrite, even if you aren't."
That is an example of teaching
a hidden rule. It can even be more
straight forward with older students.
"Look, there are hidden rules on the
street and hidden rules at school. What
are they?" And then after the
discussion, detail the rules that make
the student successful where they are.

WHAT DOES THIS INFORMATION
MEAN IN THE SCHOOL OR WORK
SETTING?
• Students from poverty need to have
at least two sets of behaviors from
which to choose – one set for the
streets, and one set for school and
work.
• The purpose of discipline should be
to promote successful behaviors at
school.
• Teaching students to use the adult
voice, i.e. the language of
negotiation, is important for their
success in and out of school and can
become an alternative to physical
aggression.
• Structure and choice need to be a part
of the discipline approach.
• Discipline should be a form of
instruction.
Previously printed in Instructional Leader
magazine. Ruby K. Payne, Ph.D., founder
and president of aha! Process, Inc. (1994),
with more than 30 years experience as a
professional educator, has been sharing her
insights about the impact of poverty – and
how to help educators and other professionals work effectively with individuals
from poverty – in more than a thousand
workshop settings through North America,
Canada and Australia. More information
can be found on her website,

www.ahaprocess.com.
www.bctf.ca/bcaea
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Behaviour Related to Poverty

Intervention

Laughs when disciplined. A way to save face in matriarchal
poverty.

Understand the reason for the behavior. Tell the student three
or four other behaviors that would be more appropriate.

Argues loudly with the teacher. Poverty is participatory, and
the culture has a distrust of authority. Sees the system as
inherently dishonest and unfair.

Don't argue with the student. Have them complete the fourpart questionaire on page 3. Model respect for students.

Angry response. Anger is based on fear. The question is what
the fear is – loss of face?

Respond in the adult voice. When the student cools down,
discuss other responses that could be used.

Inappropriate or vulgar comments. They rely on casual
register, may not know formal register.

Make students generate or teach students other phrases that
could be used to say the same thing.

Physically fights. Necessary to survive in poverty. Only knows
the language of survival. Does not have language or belief
system to use conflict resolution. Sees himself as less than a
man if does not fight.

Stress that fighting is unacceptable in school. Examine other
options the student could live with at school. One option is not
to settle the business at school.

Hands always on someone else. Poverty has a heavy
reliance on nonverbal data and touch.

Allow them to draw or doodle. Have them hold their hands
behind their backs when in line or standing. Give them as
much to do with their hands as possible in a constructive way.

Cannot follow directions. Little procedural memory used in
poverty. Sequence not used or valued.

Write steps on the board. Have them write at the top of the
paper the steps needed to finish the task. Have them practice
procedural self-talk.

Extremely disorganized. Lack of planning, scheduling or
prioritizing skills. Not taught in poverty. Also, probably does not
have a place to put things at home so they can be found.

Teach a simple color-coded method of organization in the
classroom. Use the five-finger method for memory at the end
of the day. Make students give a plan for their own
organization.

Only completed part of a task. No procedural self talk. Does
not "see" the whole task.

Write on the board all the parts of the task. Make students
check off each part when finished.

Disrespectful to teacher. Has lack of respect for authority
and the system. May not know any adults worthy of
respect.

Tell students that approach is not a choice. Identify for students
the correct voice tone and word choice that is acceptable.
Make them practice.

Harms other students, verbally or physically. This may be a
way of life. Probably a way to buy space or distance. May have
become a habitual response. Poverty tends to address issues in
the negative.

Tell the students that approach is not a choice. Have the
students generate other options. Give students alternativeverbal phrases.

Cheats or steals. Indicative of weak support system, weak
role models/emotional resources. May indicate extreme
financial need. May indicate no instruction/guidance during
formative years.

Use metaphor story to find the reason or need the cheating
and stealing met. Address the reason or need. Stress that the
behavior is illegal and not a choice at school.

Constantly talks. Poverty is very participatory.

Make students write all questions and responses on a note
card two days a week. Tell students they get five comments a
day. Build participatory activities into the lesson.

www.bctf.ca/bcaea
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Teachers ride off into the sunset
by Jim Lawson, President, BCAEA

I

am pleased to take this opportunity to recognize the
valued and dedicated service to the British Columbia
Alternate Education Association given by Barb
Strom, Dave Scott and Kathi Hughes.

Barb Strom
Barb missed the meeting, but using technology, we had her with
us in spirit.

As many of you witnessed at the opening of the
BCAEA annual conference in January 2004, these past
executive members announced their retirements.
Collectively, they have faithfully served your
association for 41 years.

Barb Strom was elected to the position of
Membership Coordinator at the AGM in January 1993.
In 1997, she was elected secretary and took on the
responsibilities of the Conference Registrar at the same
time. She then served as Conference Registrar for the
BC Alternate Education Association for 7 years.

Dave Scott, as the Conference Speaker
Coordinator/Program Director, booked all of the
conference presenters and keynote speakers for every
BCAEA conference, since 1991. We, and ultimately the
students we serve, have all benefited greatly from the
wide variety of skill building program choices that
Dave has provided us.

Dave Scott

Dave exchanging rigor for rigger.

Kathi Hughes is one of the founding members of

Kathi Hughes

Kathi with new camera
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the BCAEA. She came onto the executive 17 years ago
as President and Ministry Liaison (1987). She has
served as President, Past-president, Newsletter Editor,
Treasurer, and for a very long time as our Ministry
Liaison. She has given countless workshops on how to
build an Alternate Program from the ground up. Kathi
could be accurately referred to as the “Guru of
Alternate Ed”.
The years of service, and level of dedication and
commitment shown by these 3 members is much more
than just admirable. It serves as an inspiration to us all,
and we are truly thankful.
www.bctf.ca/bcaea
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Students of Combined Studies
feel like ‘kids’ again
by Andrea Davidson, Teacher, Combined Studies Program
Hugh Boyd Secondary School, Richmond

NOTICE
BC Alternate Education
Association

Students from
Hugh Boyd make
a ‘people pyramid’
during annual
camping trip.

ANNUAL
GENERAL MEETING
2005
Sheraton Wall Centre
Vancouver

A

s the school year wrapped
up, I sat at my desk
watching the wonderful
students of Combined Studies write
their final exam. The students
worked so incredibly hard to reach
their goals, whether it was the
completion of their grade 10 year,
or graduation with their sights set
on post-secondary education and
the work force. They are a unique
group of students who, for a variety
of reasons, ended up in an alternate
program.
As you well know, students
who end up in alternate programs
have not usually enjoyed school.
They need a place that they can call
home, they need enduring
relationships with their peers and
their teachers, and they need to feel
a sense of accomplishment and
pride in what they do.

www.bctf.ca/bcaea

We believe Combined Studies
offers all of this and more. We also
believe that is is important for these
students to feel like ‘kids’ again and
participating in an annual camping
trip gives them that experience.
Despite some bumps in the road,
camp has been a very positive
experience for the CS teachers and,
more importantly, for the students
who work so hard to get there.
On behalf of all the students
and staff of Combined Studies, I
would like to textend a great big
thank you for supporting our
camping adventure. The activity
Grant is a wonderful way to
suupport alternate students in
learning that goes beyond the
classroom. On behalf of everyone in
Combined, thank you again.

Come and participate.
Check at the conference
for details
Elections will be held for the
positions of:
President
Vice President
Newsletter Editor
Interested in becoming
involved with the BCAEA
Executive? Please contact
Rick Fitch.
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2005 Grants, Awards
BCAEA ACTIVITY GRANTS

Four grants totalling $2,000 maximum.
Applications will only be considered if all of the following is
complete.

• A completed application form (available on website or
contact Rick Fitch)
• A written statement from the applicant indicating project
rationale and how it will benefit the program or individuals
involved.
• A written statement from the program’s administrative
officer, stating familiarity with the project and support for the
proposal.
• A balance sheet showing the breakdown of all expenses and
all funding sources for the activity.
• Demonstrated achievement of personal and/or academic
goals.
• Agreement to provide photos and an article for publication in
a subsequent newsletter.
There is no deadline for applications. They are reviewed upon
receipt.

BCAEA STUDENT BURSARY

Four grants of $500
This bursary is available to a graduating student who is, or who
has been enrolled in an alternate education program. Applications
will only be considered if all of the following is complete.
• A completed application form (available on website or contact
Rick Fitch)
• A written statement from the applicant indicating future plans
and progress made toward goals.
• Verification of registration in a post-secondary institute or
education/training program.
• Verification of attendance at an alternate school or program
for at least 8 months.
• Demonstrated achievement of personal and/or academic goals.
• Written statement of support from a BCAEA sponsor that
includes the rationale for recommendation.
8

• A personal resume and photo
• A copy of latest report card.
• Two reference letters.

The deadline for applications is March 31 each year.

BCAEA STUDENT ACHIEVEMENT AWARD

Four award gift certificates valued at $250 each
This award is available to an at-risk student who is receiving
alternative programming. Please note that the Award is disbursed
as gift certificates to a store selected by the sponsoring teacher.
Applications will only be considered if all of the following is
complete.
• A completed application form (available on website or contact
Rick Fitch)
• A written statement from the applicant of 100-200 words on
each of the following topics:
• What you have been able to accomplish in the program you
are attending.
• What your future goals and aspirations are.
• How you would use this award.
• Verification of attendance at an alternate school or program
for at least 8 months.
• Demonstrated achievement of personal and/or academic goals,
including responsibility for behaviour, a significant level of selfmotivation, improved self-esteem and self-confidence, mastery
skills, and readiness for a new educational program or job.
• Written statement of support from a BCAEA sponsor that
includes the rationale for recommendation.
• A personal resume and photo
• A copy of latest report card.
• One reference letter.
The deadline for applications is March 31 each year.

www.bctf.ca/bcaea
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& Bursaries
BCAEA STUDENT DEVELOPMENT GRANT
Ten awards of $100

This award is available to an at-risk student who is receiving
alternative programming. Please note that the Award is
disbursed as gift certificates to a store selected by the
sponsoring teacher.
Applications will only be considered if all of the following is
complete.

• A completed application form (available on website or contact
Rick Fitch)
• A written statement from the applicant of 100-200 words on
each of the following topics:
• What you have been able to accomplish in the program you
are attending.
• How you would use this award.

• Verification of attendance at an alternate school or program
for at least 6 months.

• Demonstrated achievement of personal and/or academic goals,
including responsibility for behaviour, a significant increase in
the level of self-motivation, improved self-esteem and selfconfidence, and mastery skills.
• Written statement of support from a BCAEA sponsor that
includes the rationale for recommendation.
• A personal resume and photo
• A copy of latest report card.
• One reference letter.

The deadline for applications is March 31 each year.

KATHI HUGHES INNOVATIVE PROGRAMMING AWARD
One award of $500
This award will be given to an alternative education teacher
who is willing to share a unique aspect of their existing
program.

Award Criteria:
• Applicant must be a BCAEA member.
• Program must be in operation for at least one year.
• Program must focus on the social/emotional and/or career
development of students.
• Techniques used must be shareable and transferrable to other
programs.

Award Process:
Applications will only be considered if all of the following is
complete.
• A completed application form (available on website or contact
Rick Fitch)
• A two page outline of your program, how it works, and how
it is meeting the needs of your students.
• A statement of how your program would use the grant
money.
Deadline for applications is March 31 each year.

Application forms for awards can be downloaded
from the BCAEA Website:
www.bctf.ca/bcaea/awards

Please forward completed applications for all
awards, plus supporting documentation directly to:
Rick Fitch
29574 Taise Place
Mission, BC V4S 1B8

www.bctf.ca/bcaea
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Student Awards 2004
Ardel Rippin, Abbotsford ($250 Student Achievement)
I experienced a lot of pain from being at school during my early high school years. I
lost all of my self-esteem and confidence. Finally in my grade 11 year I was introduced
to ISP (Integrated Studies Program) at Abbotsford Senior Secondary. Through this
program I met some very caring teachers who were determined to help students.
Now I am achieving a lot of success. I received student of the month for grade
eleven and grade twelve, perfect attendance awards and I was given the student of the
year award in grade eleven. Each term since grade eleven I have achieved Honour
Roll status. I found with perseverance and self-respect anything is possible. In the
future, I plan on becoming a mortician. I want to be able to make a difference when
dealing with grieving families and help them at a time when they are experiencing pain.

Dayna Schumacher, Kelowna ($500 Bursary)
I have recently completed my grade 12 year through the PoinTS Alternate Program,
and will be attending Okanagon University College in September 2004. I am hoping to
obtain a degree in psychology, and ultimately become a psychologist. In the past, I
have struggled with self-esteem issues. However, during the past two years I have
made great progress both academically and personally. In a two-month span I
completed seven courses, which led to my graduation. I believe that my own personal
experiences will be beneficial in helping others with their own internal turmoil.

Candace Fuller, Courtenay ($500 Bursary)
My future plan is to become a Youth Justice Worker. I would very much like to enrol
in a two-year Youth Justice Diploma Program at the New Westminster Campus of
Douglas College. The program offers graduates the chance to work with youth in a
variety of settings. The program integrates theory with practical skills that are aimed
to prepare the graduate for working with youth in the Justice System. Once I have
received training and graduated from this program I would like to work with addicted
youth at a youth facility. I want to try to help make a difference amongst the youth
today.

10
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Jasmine Schwartz, Kamloops ($500 Bursary)
My personal goal is to complete my Adult Dogwood Diploma and continue on to
Veterinarian school. I have been upgrading for a year and a half at the Kamloops
Community Learning Centre. I am presently working through grades 11 and 12 and
have achieved straight A's. I have interviewed and observed a number of veterinarians
in a variety of locations to determine job availability and satisfaction. The results were
very positive. I volunteered in the veterinarian field and discovered it suits my
interests and personality type. I desire to be able to help animals retain their health
and aid them in their healing when they are ill. I am determined and dedicated to
reaching toward my dream.

Robert Ramage, Delta ($500 Bursary)
I have attended the Senior Alternate Program at Delta Secondary for the last two
years. Thanks to this program I have been able to accomplish a number of things.
For the first time I was able to make the honour roll. I have improved my attendance
steadily while at the program. For the last three months I have been at school on
time every day and have not missed a day of classes. I have developed a strong work
ethic and my self-esteem has improved to the point where I am applying to BCIT in
their trades program. I hope to be a plumber and will need to attend a trade
school for training to get an apprenticeship.

Jessica Filer, Delta ($500 Bursary)
My final year in the South Delta Alternate program has enabled me to reach many of
the goals I have set for myself. I have successfully completed courses from grade
eleven and twelve with outstanding marks, as well as many other certifications such as
Work Safe, Food Safe, Serving it Right, Emergency Level First Aid, Super Host and
Career Exploration. Also, I was accepted into the Kwantlen Enhancement Program
where I have been studying Criminology. I have already been accepted into the
University Transfer Program at Kwantlen University College where I will continue to
study Criminology. Overall, I believe I have been very successful in the alternate
program and am thankful to have had the opportunity that I've been given.
www.bctf.ca/bcaea
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Student Awards 2004
Danielle Clermont, Maple Ridge ($250 Student Achievement)
I have attended most of high school at Outreach through Maple Ridge Senior
Secondary. At first I felt intimidated and frequently would not attend my classes. But
slowly as I learned more about the Outreach environment and started to feel more
comfortable I started going to all my classes and doing the assignments. I am
graduating with honour roll status and nearly straight A's. I don't believe any of my
success would have been possible without all of the endless support and
encouragement from my teachers. I would like to pursue a career in tourism. I will be
attending the Canadian Tourism College in Vancouver. I am planning to take the
Hospitality and Resort Management Diploma, as well as a Flight Attendant preemployment course.

Jennifer Smith, Courtenay ($250 Student Achievement)
I have been working full time and also attending the Opportunities Program at Isfeld
Secondary in Courtenay. I have achieved many of my short-term goals while attending
the Opportunities Program. I have completed all of my grade nine courses and have
managed to keep caught up with all my grade ten academics. As well as keeping caught
up with all my classes I have also learned many valuable lessons in life. Living on my
own, having my independence and having to pay for my own bills have been eye
openers. My future goals include finishing high school and continuing to be in the work
force. I hope that when I have finished high school I will have enough money to travel
and see part of the country. After taking a little time for myself I hope to attend
College/ University to get a Bachelor of Education so that I can be an elementary
school teacher.

Rebbeccah Balogh, Abbotsford ($100 Student Development)
I have been attending ACE (Abbotsford Continuing Education) for a year (3
months last year and 5 months this year). Last year my attendance was
between 25% and 30%. I started a course last year but I didn't finish it.
This year I have 80% attendance and in five months I have completed 3
courses. I am in grade nine and I plan to graduate from grade twelve. My
first choice is to be a pediatric nurse and my second choice is to be a
social studies teacher.

12
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Cory Hull, Abbotsford ($250 Student Achievement)
The Integrated Studies Program (ISP) at Abbotsford is simply fantastic! It has been able
to help many students, and I am one of them. I started having troubles at school
during my grade nine year. About a third of the way through grade eleven I dropped
out. When I came back to Abbotsford Senior Secondary I enrolled in ISP. I have
dramatically improved my attendance, maintaining the mandatory 90%. I have made
Honour Roll status in the first two terms, and I expect to make it again in the third.
Hopefully, with all courses from both grades eleven and twelve finished, I will graduate
this year. I am planning to return to school, in September, so I can upgrade my science
to include Biology, Chemistry and Physics. I am interested in continuing my education,
either at college or university. I am still considering my many options, but I think I will
end up in either medical research or government/politics.
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Tasha Zieglgansberger, Abbotsford ($100 Student Development)
I have been in Integrated Studies Program (ISP) at Abbotsford Secondary since grade
ten and I am presently in grade twelve. Before I was in ISP I used to skip all the time
and I was never on the honour roll. I have gotten into the habit of going to school
every day. I have been on the honour roll four times since I've been in ISP. I have got
Student of the Month award twice, and perfect attendance award once. I would never
be graduating right now without this program and all of the teachers' help. After I
graduate I want to take the Veterinary Assistant course at West Coast College.
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Predictors and Characteristics of Dropouts
Exerpted from a paper by Steve Fachler
Principal of Alternate Programs, Hope, BC

(Gilbert, 1994; Harris, 1995).
Although there are exceptions, the
majority of unsuccessful students
display one or more of these usual
dropout factors.
These common student
characteristics and important risk
factors related to dropping out can best
be summarized under the three clusters
of; personal problems, social or family
background and school problems.

Port Alberni VAST student, Kailey Johnson at a work experience in an elementary classroom
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s an alternate school educator
with twenty-three years
experience, I'm interested in
keeping "high risk" students in school
and re-engaging those students who
have already dropped out.
Why do some students stay in
school and graduate while others drop
out? The responses of students and
research findings are somewhat
diverse, yet they consistently echo
certain themes which reflect personal
experiences related to the home,
school, and to the person individually.
It is my belief that we have to look at
this issue from a developmental
perspective. Although the decision to
drop out actually occurs during
adolescence, the shaping of that
decision may begin in elementary
school due to influences and
experiences in the home, school, and
within the person. Having struggled
with this issue for over two decades in
my daily practice, I am convinced that
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there are developmental patterns in
school bonding that are common to
students who complete school and
students who do not. It is important to
understand "how" students participate
in their schooling and how that
participation translates into affiliation
with school. I believe that if we can
strategize ways to increase this
affiliation for all students, we can
decrease the rate of school drop out.
Children in our schools come from
many different cultures and family
backgrounds, which means each
student has different social
requirements. Many times students'
background characteristics can put
them at risk of dropping out of school.
The most common personal factors
found to be related to dropping out
are: socioeconomic status, low support
for education in the home, peer
influence, family problems, substance
abuse, conflict with the justice system,
low self esteem and pregnancy

The body of research on dropouts
indicates a multiplicity of significant
factors. There are as many reasons for
dropping out as there are dropouts.
However, there are no "cut-and-dried"
solutions. In keeping with the notion
that dropping out is a developmental
process I believe that we need to more
closely examine "how" students
participate in the school process from
day one. I believe that we need to
focus on early school experiences,
especially with respect to students'
perceptions of self, school, and parent
involvement in schooling.
It is my contention that these
avenues of research are more likely to
offer educators such as myself a
clearer direction for successful
interventions with potential dropouts
while they are still in elementary
school. By identifying and targeting
potential early school leavers at the
elementary school level we can be
more successful in reducing the
dropout rate in high school.
To view the complete text of this article,
please visit the BCAEA website at
www.bctf.ca/bcaea
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SOCIAL OR FAMILY BACKGROUND
Low Socioeconomic Status
Child Abuse or Neglect
Few at-home Learning Opportunities
Lack of Consistent Support and Encouragement
Low Education Level of Parents
Single Parent Homes

CHALLENGE
CHANGE
2005

&

the annual conference of
the BC Alternate
Education Association

Working Part Time (More than 15 hours per week)
Ethnic Minority (Includes First Nations)
Low Occupational Attainment of Parents
Siblings who Dropped Out

PERSONAL PROBLEMS

January 20-21, 2005
Sheraton Wall Centre
Vancouver, BC

Low Self-Esteem
Learning Difficulties
Legal Problems

REGISTER ONLINE

Substance Abuse

www.bctf.ca/bcaea

Low Aspirations
Health Problems
Peers who Drop Out

SCHOOL PROBLEMS
Low Achievement
Poor Attendance
Tardiness
Little Participation in Extracurricular Activities
Irrelevant Curriculum
Teachers' who Don't Care
Boredom
Lack of Options
Dislike of teachers and administration
Perception of Unfair Discipline Policies
Retention in a Grade
Expelled
www.bctf.ca/bcaea
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